
 

 
Grade 9 

● Work hard in classes, become involved in extracurricular activities, discover areas of personal interest 
● Keep in mind that freshman year grades DO matter to colleges and they ARE used in the calculation of GPA 
● Students & Parents invited to attend the College Counseling Preview  program for freshman and sophomores (March) 

 
Grade 10 

● Continue to work hard in all your classes and be involved in activities, arts, athletics 
● PSAT at Columbus Academy (October); review your score report (December) 
● Parents invited to attend the Understanding Financial Aid for College  program (October) 
● Students & Parents invited to attend the College Counseling Preview  program for freshman and sophomores (March) 
● Academic Planning Conferences with College Counselors for students and parents (April) 
● AP exams, if applicable (May) 
● DO NOT take your first SAT until Grade 11 fall or winter, at the very earliest 

 
Grade 11 

● Junior Class Meetings with College Counselors for students (first quarter) 
● Meet with college representatives visiting Columbus Academy during your free periods (September-November) 

○ List available on College Counseling bulletin board; each week’s visits posted on College Counseling door 
● Students & Parents invited to attend the Columbus Suburban College Fair at Otterbein University (September) 
● PSAT at Columbus Academy - this is the one that “counts” for National Merit selection/honors (October) 
● Parents invited to attend the Understanding Financial Aid for College  program (October) 
● Students & Parents invited to attend Grade 11 College Night program (November) 
● SAT/ACT (December/January, repeat March/April/May) 
● College Counseling Class (third quarter) and regular meetings with your College Counselor 

○ Class topics include the basics of the college search process, standardized testing, creating a resume, 
practice college interviews, writing the college essay, do’s and don’ts of college applications, financial aid, 
requesting teacher recommendations and more 

○ Meetings with college counselors topics include individual planning, creating college list, athletic recruiting, 
financial aid and suggestions for summer activities 

● Students & Parents invited to attend NACAC Columbus College Fair at the Greater Columbus Convention Center 
(February) 

● Schedule college campus tours (February); visit campuses over spring break (March) 
● AP exams, if applicable (May) 
● Write college essays and continue to visit college campuses (May/June/July) 
● Students attend Common Application Workshops at Columbus Academy (August) 

 
Grade 12 

● Parents only invited to attend Senior Parent College Night at Columbus Academy (August) 
● Meet with college representatives visiting Columbus Academy during your free periods (September-November) 

○ List available on College Counseling bulletin board; each week’s visits posted on College Counseling door 
● Senior Class Meetings with College Counselors for students (first quarter) 
● Work on applications and getting necessary materials to colleges 
● Continue to meet with your College Counselor as you prepare college applications and supplemental materials 
● ACT (September); SAT (October) 
● Parents invited to attend the Understanding Financial Aid for College  program (October) 
● Parents file financial aid paperwork via FAFSA and CSS Profile (October/November for EA/ED applications; January 

for regular applications) 
● Choose a college or university by May 1st 

 

College Counseling 
Suggested Timeline for the College Process 



 

 
 

 
 

Follow Columbus Academy College Counseling at @Vikings2College 

 

Books and Periodicals 
Students and Parents are encouraged to explore these resources 

 

Books: 
● Fiske Guide to Colleges, Edward Fiske 
● Colleges That Change Lives, Loren Pope 
● College Unranked , Lloyd Thacker 
● Rugg’s Recommendations on the Colleges, Frederick E. Rugg 
● The Gatekeepers: Inside the Admissions Process of a Premier College , Jacques Steinberg 
● Harvard Schmarvard , Jay Mathews 
● The Game of Life: College Sports and Educational Values, Bowen & Schulman 
● Profiles of American Colleges, Barron’s College Division Staff 
● The Best 386 Colleges, The Princeton Review 
● The Insider’s Guide to Colleges, Yale Daily News Staff 
● I’m Going to College - Not You!, Jennifer Delahunty 
● Creative Colleges: A Guide for Student Actors, Artists, Dancers, Musicians and Writers, Elaina Loveland 

 

 

Periodicals  (with good “college admission” sections or education writers): 
● Inside Higher Ed  (recommendation, author Scott Jaschik) 
● The Chronicle of Higher Education  (recommendation, author Eric Hoover) 
● The Atlantic Monthly 
● The New York Times: “The Choice” Blog  (archived at http://thechoice.blogs.nytimes.com) 
● The Washington Post (recommendation, author Jay Mathews) 
● U.S. News & World Report (however, be cautious of these rankings!) 

 

 

Social Media: 
● National Association of College Admission Counseling (NACAC) 
● Association of College Counselors in Independent Schools (ACCIS) 
● College Board (for PSAT/SAT/AP) 
● ACT 
● CommonApp 
● Chronicle of Higher Education 
● Eric Hoover 
● John Lawlor 
● DeanJ (UVA Admissions) 
● NCAA 
● Various athletic conferences 
● Various colleges and universities 
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About Columbus Academy
Founded in 1911, Columbus Academy is a coeducational school enrolling 1,159 students from our Explorers Program to Grade 
12. Academy offers a challenging liberal arts, college preparatory program. Located on a 231-acre campus nine miles northeast 
of Columbus, the school draws a diverse student body of 428 students in grades 9 through 12, from a 30-mile radius in central 
Ohio. Approximately 26% of the student body receives financial assistance to help with the cost of tuition.

Class 
of

2020

50
Community service hours 

logged by 100%
of the senior class

13%
Planned to compete 

in intercollegiate
athletics

Students are graded 
on the following  

A - F scale:
  A+      97-100
  A         93-96  
  A-        90-92
  B+ 87-89
  B 83-86
  B- 80-82
  C+ 77-79
  C 73-76
  C- 70-72
  D+ 67-69
  D 63-66
  D- 60-62
  Below 60 is not a passing mark.

O = Outstanding  S = Satisfactory
U = Unsatisfactory

Our traditional grading scale 
allows for a 10-point differential 

within each letter grade.
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Columbus Academy does not rank its students. 
  GPAs are calculated using all graded courses earned at Academy. 
     • No additional weight added for standard college-prepatory courses
     • 10% additional weight added for “Advanced” cources
     • 15% additional weight added for “Honors” courses

Prerequisite criteria must be met for entry to Advanced and Honors courses.
• Advanced courses typically are accelerated versions of the 
                     college-preparatory courses. 
• Honors courses are those in which the syllabus is designed predominantly     
                 to prepare students for a college-level, external examination. 
(Courses that cover two years’ worth of material in one year are also 
included.)

Weighted grade-point averages (WGPA) are reported on transcripts and 
documents sent to colleges and scholarship agencies.

Gave a Junior Speech in 
front of 400+ people100%

10

0

30

Class of 2021 GPA Distribution (102 of 104 students)



Class of 2020 College Enrollments & Acceptances
Typically 100% of Columbus Academy graduates enroll at four-year colleges and 

universities. One or more members of the Class of 2020 will attend colleges 
and universities in bold italics.

The University of Akron Main Campus
Allegheny College
American University
Arizona State University-Tempe
The University Arizona
Auburn University
Babson College
Ball State University
Bard College Berlin
Bates College
Bellarmine University
Belmont University
Berklee College of Music
Boston College
Boston University
Bowling Green State University-Main Campus
Brandeis University
Brown University
Bucknell University
Butler University
California Institute of Technology
University of California-Berkeley
University of California-Los Angeles
University of California, San Diego
Calvin University
Carnegie Mellon University
Case Western Reserve University
Centre College
Chapman University 
Chatham University
University of Chester
Christopher Newport University
University of Cincinnati-Main Campus
Clemson University
Colgate University
University of Colorado Boulder
Colorado College
Colorado State University-Fort Collins
Columbia College Chicago
Columbia University in the City of New York
University of Connecticut
Creighton University
Curry College
Dartmouth College
University of Dayton
University of Delaware
Denison University
University of Denver
DePaul University
DePauw University
Drexel University
Duke University
The University of Edinburgh
Elon University
Emory University
Florida A&M University
Fordham University
George Washington University
Georgetown University
Georgia Institute of Technology-Main Campus
Grinnell College
High Point University
Hiram College
Hobart William Smith Colleges
Hope College
Howard University
Indiana University-Bloomington
Ithaca College
Kalamazoo College
Kent State University at Kent
University of Kentucky
Kenyon College
University of La Verne
Lafayette College
Lehigh University
Loyola University Chicago
Macalester College

The Univeristy of Manchester
Marietta College
Marquette University
University of Maryland-College Park
University of Massachussetts Dartmouth
MA Institute of Technology
Miami University-Oxford
University of Miami 
Michigan State University
University of Michigan-Ann Arbor
University of Minnesota-Twin Cities
University of Montana
University of Nevada-Las Vegas
New York University
The University of North Carolina at Chapel Hill
Northeastern University
Northwestern University
University of Notre Dame
The Ohio State University
The Ohio State University-Marion Campus
The Ohio State University at Newark
Ohio University-Main Campus
University of Oregon
Otterbein University 
Pennsylvania State University
University of Pennsylvania 
University of Pittsburgh-Pittsburgh Campus
Pratt Institute
Princeton University
University of Puget Sound
Purdue University-Main Campus
Quinnipiac University
Rensselaer Polytechnic Institute 
Rice University
University of Richmond
Rochester Institute of Technology
University of Rochester
Rollins College
Rose-Hulman Institute of Technology
Saint Louis University
Saint Mary’s College
Santa Clara University
School of the Art Institute of Chicago
Smith College
University of South Carolina-Columbia
University of Southern California
Southern Methodist University
University of St Andrews
St Lawrence University
Stanford University
Stetson University
Stevens Institute of Technology
Syracuse University
Taylor University
Texas A&M University
The University of Texas at Austin
The University of Texas at Dallas
The University of Tennessee-Knoxville
Trinity University
Tufts University
Tulane University
Union College-Schenectady
University of Toronto Undergraduate Only
Vanderbilt University
University of Vermont
University of Virginia-Main Campus
Virginia Polytechnic Institute and State University
Washington University in St. Louis
University of Washington, Seattle
Wellesley College
West Virginia University
Wheaton College
University of Wisconsin-Madison
The College of Wooster 
Worcester Polytechnic Institute
Xavier University

Website: columbusacademy.org • Phone: 614.509.2311
CEEB/ACT Code: 361525

SAT® Subject Tests Mid 50% Mean

Biology–Ecology 610-730 672

Biology–Molecular 690-710 718

Chemistry 740-800 788

English Literature 670-680 675

Math Level II 700-800 753

Physics 740-800 774

U.S. History 590-680 643

World History 680-800 745

ACT®

Average

Mid 

50% Mean

Composite 26-32 29

SAT® 

Reasoning

Mid 

50% Mean

EBRW 620-725 671

Mathematics 600-750 675

SAT® 1240-1450 1346

Total Exams 454

Students taking exams 228

Students with scores of 3 

or above

206

Number of AP® Scholars 119

2020 AP® EXAMINATION RESULTS

Students typically take AP® exams in the following subject areas:

Class of 2020 Standardized Test Scores

HONORS COURSES/AP PREPARATION
Please note: Columbus Academy does not offer Advanced Placement (AP®) courses. 

However, AP® examination preparation is offered in all Honors and many Advanced 
courses. The designation “AP®” is not included on the transcript for those 

respective courses. See columbusacademy.org/courses for additional details.

National Merit Scholarship Results
From our Class of 2020, 19 students (19.4%) were recognized by the National Merit 

Scholarship Corporation: Commended Students and Semifinalists, 12 of whom 
advanced to become National Merit Scholars.

Graduation Requirements
(Minimum Credits)

 English . . . . . . . . . . . . . . . . . . 4 credits
 Mathematics . . . . . . . . . . . . . 3 credits 
 (through Algebra 2)
 Science . . . . . . . . . . . . . . . . . . 3 credits
 Fine Arts, Music,  . . . . . . . . . . 1 credit
 Performing Arts
 Language of 1 language . . . . 3 credits
 (OR 2 of 2 languages). . . . . . (4 credits)
 History . . . . . . . . . . . . . . . . . . 3 credits
 Physical Education . . . . 3 semesters
 Health . . . . . . . . . . . . . . . . . 0.5 credits
 Ethics & Character. . . . . . 0.5 credits

Additional Requirements
 Public Speaking . . . . . . . 0.25 credits
 (Junior Speech)
 Community Service. . . . . . . 50 hours
 Senior Project. . . . . . . . . . . . 75 hours 
 (completed May of Grade 12)

Biology English Language & Comp Physics 1

Calculus AB & BC English Literature & Comp Physics C: E&M and Mechanics

Chemistry European History Spanish Language & Culture

Chinese Language & Culture Latin Statistics

Comparative Gov & Politics Macro & Micro Economics U.S. Government

Computer Science Music Theory U.S. & World History

Instruction during spring 2020 and the 
onset of the COVID-19 pandemic:

•  Classes continued online, each 
class consisting of synchronous, 

interactive sessions as well as 
asynchronous learning.

•  Our emphasis on rigorous curriculum 
remained unchanged, and learning 

goals were largely unchanged.

•  We maintained our traditional 
A - F grading scale.



Factors in College Readiness and Success

Dispositions
Internal characteristics that
distinguish a person’s
predominant outlook or
characteristic attitude

● Personality
● Temperament

● Values
● Attitudes

Habits of
Mind

“Habits of thought & action that
help people manage uncertain or
challenging situations…
[supporting] thoughtful and
intelligent action” (Costa & Kallick,
2000)

● Metacognitive Skills
● Creative Thinking
● Study Attitudes
● Outcome Expectations

● Intellectual Curiosity
● Appreciation For Diversity
● Leadership
● Positive Self-Concept

Executive
Functioning
Abilities

Foundational skills that allow
individuals to effectively navigate
daily tasks, including the ability to
“orient, plan, program responses
and verify and modify
performances” (Denckla, 1996)

● Study Habits
● Long-Term Goal Setting
● Realistic Self-Appraisal

● Reasoning
● Decision Making
● Self-Control
● Goal Commitment

External
Resources

External factors that the individual
may be able to access to support
college readiness/success

● University Fit
● Financial Stability
● Institution Intervention

● Family Education Beliefs
● Support Person

College
Knowledge

Explicit and implicit knowledge
required for college success;
essentially knowing how to “do”
college

● Knowledge of college requirements, placement test
policies, tuition costs

● Understanding of the structure of college
● Ability to recognize the systemic requirements and norms

Academic
Factors

Factors explicitly targeted in
formal education

● Subject matter knowledge, high school grades,
standardized test scores, etc.



https://techcrunch.com/2011/03/21/engineering-vs-liberal-arts-who’s-right—bill-or-steve/ 

Engineering vs. Liberal Arts: Who’s Right— 
Bill or Steve? 

8:40 AM EDT•March 21, 2011 

 

When students asked what subjects they should major in to become a tech entrepreneur, I used to say engineering, mathematics, 
and science—because an education in these fields is the prerequisite for innovation, and because engineers make the best 
entrepreneurs. 

That was several years ago. 

I realized how much my views have changed when the The New York Times asked me to write a piece for its “Room for Debate” 
forum this week. The paper wanted me to comment on the divergence of opinion between Bill Gates and Steve Jobs.  In a speech 
before the National Governors Association on Feb 28, Gates had argued that we need to spend our limited education budget on 
disciplines that produce the most jobs. He implied that we should reduce our investment in the liberal arts because liberal-arts 
degrees don’t correlate well with job creation. Three days later, at the unveiling of the iPad 2, Steve Jobs said: “It’s in Apple’s DNA 
that technology alone is not enough—it’s technology married with liberal arts, married with the humanities, that yields us the result 
that makes our heart sing, and nowhere is that more true than in these post-PC devices”. 

Because I am a professor at the Pratt School of Engineering at Duke University, and given all the positive things I say about U.S. 
engineering education, The Timesassumed that I would side with Bill Gates; that I would write a piece that endorsed his views. But, 
even though I believe that engineering is one of the most important professions, I have learned that the liberal arts are equally 
important. It takes artists, musicians, and psychologists working side by side with engineers to build products as elegant as the 
iPad.  And anyone—with education in any field—can achieve success in Silicon Valley. 

Here is what I wrote  for The Times. 

It’s commonly believed that engineers dominate Silicon Valley and that there is a correlation between the capacity for innovation 
and an education in mathematics and the sciences. Both assumptions are false. 

My research team at Duke and Harvard surveyed  652 U.S.-born chief executive officers and heads of product engineering at 502 
technology companies. We found that they tended to be highly educated: 92 percent held bachelor’s degrees, and 47 percent held 



https://techcrunch.com/2011/03/21/engineering-vs-liberal-arts-who’s-right—bill-or-steve/ 

higher degrees. But only 37 percent held degrees in engineering or computer technology, and just two percent held them in 
mathematics. The rest have degrees in fields as diverse as business, accounting, finance, health care, and arts and the humanities. 

Gaining a degree made a big difference in the sales and employment of the company that a founder started. But the field that the 
degree was in and the school that it was obtained from were not a significant factor. 

Over the past year, I have interviewed the founders of more than 200 Silicon Valley start-ups. The most common traits I have 
observed are a passion to change the world and the confidence to defy the odds and succeed. 

It is the same in business. In the two companies I founded, I was involved in hiring more than 1000 workers over the years. I never 
observed a correlation between the school of graduation or field of study, on one hand, and success in the workplace, on the other. 
What make people successful are their motivation, drive, and ability to learn from mistakes, and how hard they work. 

And then there is the matter of design. Steve Jobs taught the world that good engineering is important but that what matters the 
most is good design. You can teach artists how to use software and graphics tools, but it’s much harder to turn engineers into 
artists. 

Our society needs liberal-arts majors as much as it does engineers and scientists. 

But I need to acknowledge the difficult reality: that employment prospects are dim for liberal-arts majors. Graduates from top 
engineering schools such as Duke are always in high demand. But PhDs in English from even the most prestigious universities, 
such as UC-Berkeley, can’t get jobs. The data I presented above were on the background of tech-company founders—those who 
made the transition into entrepreneurship.  Most don’t. And, as you can note from Bill Gates’ speech, there is a bias against liberal 
arts and humanities. 

Angelika Blendstrup is an author and a lecturer who holds a PhD in Bilingual Bicultural Education from Stanford. She says that her 
liberal-arts background is “great for writing papers or PhDs, but it would be better to have studied engineering and have a choice of 
jobs”. 

Charles River Venture Partner emeritus, Ted Dintersmith, on the other hand, received a PhD in Engineering from Stanford.  But he 
also studied liberal arts. Ted says “It doesn’t have to be either/or—I double-majored in Physics and English, and never regretted 
combining two such different disciplines”. 

So there is no black and white here. We need musicians, artists, and psychologists, as much as we need bio-medical engineers, 
computer programmers, and scientists. 

My advice to my students—and to my own children—is to study what interests them the most; to excel in fields in which they have 
the most passion and ability; to change the world in their own way and on their own terms. Once they master their domain, they can 
find the path to entrepreneurship. They can then come up with creative ways of solving the problems that they have encountered, 
and apply their ideas to other fields where their knowledge adds value. Maybe they can team up with the hard-core engineers who 
develop the clunky, inelegant, over-engineered products that Bill is famous for; maybe work with Steve to create the next iPhone or 
iPad. 

You can read more views and witness the lively debate on the New York Times web site. 

 

Editor’s note: Vivek Wadhwa  is an entrepreneur turned academic. He is a Visiting Scholar at UC-Berkeley, Senior Research 
Associate at Harvard Law School, Director of Research at the Center for Entrepreneurship and Research Commercialization at 
Duke University, and Distinguished Visiting Scholar at The Halle Institute for Global Learning at Emory University. You can follow 
him on Twitter at @wadhwa  and find his research at www.wadhwa.com. 
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EXECUTIVE SUMMARY

Highlights from the 2019 State of 
College Admission report include 
findings related to the transition 
from high school to postsecondary 
education in the United States, 
gathered primarily through 
NACAC’s annual Admission 
Trends Survey and Counseling 
Trends Survey. The 2019 report 
also includes information about 
applications from international and 
transfer students. 

College Applications
The increase in the number of 
colleges to which each student 
applies continues an upward trend, 
which is reflected in college reports 
of increased application volume. 

• Growth in Application 
Volume Continues: Between 
the Fall 2017 and Fall 2018 
admission cycles, the number 
of applications from first-time 
freshmen increased 6 percent and 
international student applications 
increased by 7 percent. Transfer 
applications were up 2 percent 
overall, put public colleges 
experienced an average 1.7 
percent decline in transfer 
applications while private colleges 
had a 4.7 percent increase.

Executive Summary

• Colleges Accept Two-Thirds 
of First-Time Freshmen 
Applicants, on Average:  
The percentage of applicants 
offered admission at four-year 
colleges and universities in the 
United States—referred to as  
the average selectivity rate— 
was 66.7 percent for Fall 2017. 
The national average acceptance 
rate has increased from a low of 
63.9 percent in Fall 2012.

• Average Yield Rate for First-
Time Freshmen Holds Steady 
After Long Decline: The average 
yield rate for Fall 2017 was 
nearly identical to Fall 2016 
(33.7 percent and 33.6 percent, 
respectively). Over the past 
decade the average yield rate has 
steadily declined from 48 percent 
in Fall 2007. 

• Transfer Acceptance Rate 
Slightly Lower than Freshmen 
Rate; Yield Much Higher: 
Among institutions that enroll 
transfer students, average 
selectivity for Fall 2018 was 61 
percent, compared to 66 percent 
for first-time freshmen. However, 
more than half (52 percent) of 
transfer applicants who were 
admitted ultimately enrolled, 
compared to only 27 percent of 
freshman admits. 

• International Student 
Acceptance Rate is Low; Yield 
Slightly Higher than First-Time 
Freshmen: At institutions that 
enroll first-time international 
students, the Fall 2018 admit 
rate for this population (52 
percent) was lower than the rate 
for both transfer and first-time 
freshmen students. The average 
yield rate for international 
students was 29 percent. 

Recruitment and Yield 
Strategies
College admission offices use a 
variety of strategies to recruit 
prospective students, particularly 
those who would be likely to 
attend if admitted. Colleges are 
broadening their recruitment 
efforts to bring in more transfer 
and international students.

• Top Recruitment Strategies: 
Colleges employ a broad range 
of strategies when recruiting 
high school students. Sending 
email, maintaining institutional 
websites, and hosting campus 
visits were the primary means 
by which colleges recruited 
first-time freshmen for the Fall 
2018 admission cycle. Four 
other factors—high school visits, 
direct mail, and outreach to 
both parents and high school 
counselors—were each rated as 
considerably important by at least 
50 percent of colleges. 



4 NATIONAL ASSOCIATION FOR COLLEGE ADMISSION COUNSELING

EXECUTIVE SUMMARY

• Early Decision and Early 
Action Activity Increases: 
Between Fall 2017 and Fall 
2018, colleges reported an 
average increase of 11 percent in 
the number of Early Decision 
applicants and 10 percent in ED 
admits. The number of Early 
Action applications increased by 
10 percent and the number of 
students accepted through EA 
increased by 9 percent. 

• Wait List Activity Increases; 
Likelihood of Wait List 
Acceptance Remains Low: For 
the Fall 2018 admission cycle, 43 
percent of institutions reported 
using a wait list. From Fall 2017 
to Fall 2018, the number of 
students offered a place on an 
admission wait list increased 
by 18 percent, on average. 
Institutions accepted an average 
of 20 percent of all students who 
chose to remain on wait lists.

Factors in Admission 
Decisions
The factors that admission officers 
use to evaluate applications from 
first-time freshmen have remained 
largely consistent over the past 
20 years. Students’ academic 
achievements—which include 
grades, strength of curriculum, and 
admission test scores—constitute 
the most important factors in the 
admission decision. 

• Admission Offices Identify 
Grades, High School 
Curriculum, and Test Scores 
as Top Factors for First-Time 
Freshmen: The top factors in the 
admission decision were overall 
high school GPA, grades in college 
preparatory courses, strength 
of curriculum, and admission 
test scores. Among the next 
most important factors were the 
essay, a student’s demonstrated 
interest, counselor and teacher 
recommendations, class rank, and 
extracurricular activities.

• Student Background 
Information: Nearly one-third 
of colleges rated first-generation 
status as at least moderately 
important in first-time freshmen 
admission decisions. About one-
quarter of colleges considered 
high school attended, race/
ethnicity, and state or county of 
residence as either moderately or 
considerably important.

College Counseling in 
Secondary Schools
Access to college information 
and counseling in school is a 
significant benefit to students in 
the college application process. 
For many students, particularly 
those in public schools, college 
counseling is limited at best. 
Counselors are few in number, 
often have large student caseloads, 
and have additional constraints 
on the amount of time they can 
dedicate to college counseling.

• Student-to-Counselor Ratio: 
According to US Department 
of Education data, in 2016–17 
each public school counselor 
(including elementary and 
secondary) was responsible for 
455 students, on average. 

• College Counseling Staff 
in Secondary Schools: For 
the 2018–19 academic year, 
29 percent of public schools 
reported employing at least one 
counselor (full- or part-time) 
whose exclusive responsibility 
was to provide college 
counseling, compared to 48 
percent of private schools.

• Time Available for College 
Counseling in Secondary 
Schools: Some differences exist 
between the duties and activities 
of counselors employed at public 
schools versus those who work 
at private schools. On average, 
public school counselors spent 
19 percent of their time on 
postsecondary counseling in 
2018–19, while their private 
school counterparts spent  
31 percent of their time on 
college counseling.
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CHAPTER 3

by strength of curriculum, 
admission test scores, and grades 
in all courses (overall GPA). 
However, for the past three 
admission cycles (2016, 2017, 
and 2018), the percentage of 
colleges rating grades in all courses 
as considerably important has 
matched or surpassed grades in 
college prep courses. 

Class rank has become much less 
important over the past decade. 
For each admission cycle from Fall 
2016 to Fall 2018, only 9 percent 
of colleges rated class rank as 
considerably important, compared 
to 23 percent in 2007.

Factors in Admission 
by Institutional 
Characteristics for First-
Time Freshmen, Fall 2018 
The top four admission decision 
factors for first-time freshmen 
are consistent across all types of 
institutions. However, institutional 
characteristics determined the 
relative level of importance assigned 
to some admission factors.

Institutional Control

• Private colleges placed relatively 
more importance on the essay/
writing sample, the interview, 

counselor and teacher 
recommendations, demonstrated 
interest, extracurricular activities, 
and work.

• Public colleges valued admission 
test scores more highly than 
private institutions.

Enrollment Size

• Smaller colleges gave 
comparatively more weight 
to the interview, teacher and 
counselor recommendations, and 
demonstrated interest.

• Larger colleges tended to place 
more value on admission test scores.

Factor N
Considerable 
Importance

Moderate 
Importance

Limited 
Importance

No 
Importance

Grades in All Courses 220 74.5 15.0 5.5 5.0
Grades in College Prep Courses 220 73.2 16.8 5.9 4.1
Strength of Curriculum 219 62.1 21.9 8.7 7.3
Admission Test Scores (SAT, ACT) 221 45.7 37.1 12.2 5.0
Essay or Writing Sample 220 23.2 33.2 24.1 19.5
Student’s Demonstrated Interest 218 16.1 23.9 28.0 32.1
Counselor Recommendation 218 15.1 40.4 26.6 17.9
Teacher Recommendation 219 14.2 40.2 26.5 19.2
Class Rank 220 9.1 29.1 34.1 27.7
Extracurricular Activities 219 6.4 42.9 32.0 18.7
Portfolio 219 6.4 11.9 26.9 54.8
Subject Test Scores (AP, IB) 219 5.5 18.3 35.2 41.1
Interview 219 5.5 16.4 28.3 49.8
Work 217 4.1 28.6 36.9 30.4
State Graduation Exam Scores 218 2.3 8.7 18.8 70.2
SAT II Scores 216 1.9 5.6 14.8 77.8

SOURCE: NACAC Admission Trends Survey, 2018–19.

TABLE 7. PERCENTAGE OF COLLEGES ATTRIBUTING DIFFERENT LEVELS OF IMPORTANCE 
TO FACTORS IN ADMISSION DECISIONS: FIRST-TIME FRESHMEN, FALL 2017


